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NEU CANADTIAN ACTIVITIVS" SUMMARY OF TFACHLRS' RPSPUNC‘S
TO A QUToTIONNAIRF

o . INTRODYCTION

! An 1ntroductlon to & summary of responses to an oren-ended

quesﬁﬁonnalre can well Begln w1th a brlef d1scusslon of the 1n91rumon1 used
-end w?rnlngsof 1fs limltatlons. The questlonnalre d1scussed in +heso ogggs\
is oné sent in May, 1968 to all +eachers of ngllsh as a second Jnnguage

L
\ in the\Clty of Toronto. It chs1sted of elght 1n+entlonally general questlons,

,’;_‘Eggg{gi;able,of wide interpretatlon-(see-Appendlx).f It was. hoped. that e
: responseS.would~be indicaiive of attitudes, feelings, and~1deas,held by o ;
" those responsible‘for nuéh-of thé immigrant student's introducfion to

ot

Canadlan language and culture. .' B
’Q.. At thls polnt a warnlng should be glven. It shouid.be noted firsf_.:

that the report records oplnhons of teachers only. It is possible:that'some

of the responses reflect preJudlces or m1s1nformatlon. The responses

reflect the teachers' perceptlons, which may or may not be true. This

factor does not, however, limit the 1mportance of the responses. As
W, I, Thomas' theorem states, "If men define s1tuatlons as- real then they

ave

are real 1n their consequences. (Thomas, clted in Merton, t948) ’ ;

Of 184 questlonnalres sent Th, or 40"2% were returned, as’ 1nd1cated

-
BT

in the following table: . RN ' ' o
i Sent . Returned Per Cent Returned
" Main Strees S 15 e 5 33.3 ‘
Withdrawal 122 43 35.3 i
Regional Reception B ‘ - _ 1o
Centre = . 47 19 .- . 40 ' ~ v -
Proéremme Unknown - B A

- . P -
. e— " ey . . . - - - . -

¢ TOTAL o 184, 7 T -




This is not a high response'fate* for such a relatively homogeneous

pqpulationj_%nd‘the ques%ion arises as to what kind of bias may bé

. k'

present in thexfesults. There is some evidence that ihé?less complete -~

the data are, the more likely they are biased:in favour of that.section

of the sample more’actively involved in the subject matter at hénd_‘

(Donald, 1960;\Mayer.and Pratt, 1966-67). . The second warning must, » - -

.tﬁqrefbre, be given, i.e, although phé'fespénses in this case can'quite
) v » o . _— ' ~ o : . .
.possibly be taken as represehting th& more active aspects.of the existing - . ¥

W .
AN .

N . . o )
situdﬁion-fairly well,, there is room for reasonable doubt.

‘e

\

- Originally an attempt was made to organize these. responses on\\‘y

A\

a qﬁeétidn=by question:basis but sd much repetitidn and'éverklapping ' ‘\\ -
A ; . o ’ ." . I .. " ‘7 - .\l
resulted that the attempt was abandoned., Hence the following pages gre““*’\

\

«

organized according to theme.  Quotations are lifted directly from the teachs}é’-

a4

answers; because the questionnaires wereﬂanonymous,xidentifiéat;oh'of those -
. e ° : . . . N . : . . )

quoted is imprsible." R . G

N
Lot

The New Canadian Child: fIsolation..La sense of fear..f."“
L : - .

The prbfiie drawn of the New.anadian child is not at first

" an enviable'bpg. Most_teaéhefs see him as frustrated by his failure to

B . o o

Ina variet&.of situations where unsolicited mail_Qu§$tipdnairqs have been
used to obtain information, respondents have been ‘shown to have slightly
‘more formal education, higher social status and higher income than non- ,

~ respondents.. For a homogeneous population, and furthermore one that as a . -
whole meets these criteria (e.g., members of a professional organization,
or-teachers of English as a second language in a large urban area) , -8

_high response’ rate would be 85-95%. This i's contrasted to surveys of
households whiéh often report results on the basis 3? a, response rate of
less than 25% (Mayer and Pratt, 1966-67). Possible explanations for the

-~ relatively low response rates in the present study include the fact that
no follow-up techniques were used. . L :




'at a Canadlan school

'teacher echoed a similar theme:’

R -
* Ve ~ .
Y
? - Y S
Y ~
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o - ) , '
-1 = N
OXPIess him;nlf and frequentlv suftering from'feelings of loncllness,
v ~ LA
ingeouriy ¥ 1nd Lnfcrlorltv His lunk of comprehcasion: in’ luss often miko

B [

h1m rowdx, whlle hlu confudlon 1bout anndlln culture often mlPP‘ him an
hY
ochct of rldlcule to CanadJan studento. nsked dtout the “r"extcst problcm,

' faclng New Canadian chlldren, one teacher summed them up du, "Isolation:

\

- cut off from normal communication.® A sense of fear because ol the

estrangement of everything." Another teacher wrote of.the children-nrrlving

—

"They are always young,:usually inéiperienced, and -
at first ottert confused They feel that things,

- S -+ will probably be the same as in their own couptrles

and yet they are afraid that-it will be very
,'dlfferent They don't really know." a

‘.o_.' ’ .
- On the more ‘positive slde (at least from the schools' poi@t of

.

'V1ew) 1t 1s assumed by most teachers that the students do want to learn

“Engllsh and to adapt themselves to. oanadlan culture. One teacher wrote-"

that- "New Cenadlan ch ldren accept the challenge Jf a new language readlly

- and want ‘to adapt themselves to our soc1ety" because they are eager Mo be

accep ed 'as ‘they are, to. be, one nf us ;not Itallans, Greeks, etc but
_Canadlans." Looking at motivation from anouher angle,-another teacher wrote:

. "Some of course as some Canad1an chlldren, are
eager for higher educatlon - Others are only
interested in Cinding a secure Job after they
have finished, the,requlred years of ‘schooling."

v

" One teacher compla1ned that the students "want to learn to read and write

English but they don't really care if they learn to speak well!"
For some children, 1t was noted "a confllct develops concerning

the advantages and d1sadvantages of the1r status as New Canad1ans." ~Another

———— o —- - — N -

U e — -

Tt
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-/ -
"Older pupils expect privileges speciul only .- o _
to them, e.r., an option to tuke physical T _ .

" educationy swimming, etc. These specinl
privileges I do not feel should bve given as - °
il is part of ihe curritculum of the scheol ‘
and not up to, the individual stndent. " o

A ubrong feeling was-expressed that immigrant children are .

~» +. 'much a pfb_duct,’oi' their particular native culture as. they are-of ‘their

whdt was ‘_i;o‘t‘ﬁem.'the .a;gparént d‘iffere'nces._amohg_ ethnit groups, and in =

&

: . . B . .
own more individual characteristics. - Teachers, therefore, commented upon

fact suggested. that the Researci Department consider these dif'f'erences

in isome .fut.ﬂ;:e;v\i.f;;_ffi_@w_.'“;&Severa_l mentioned, one or _twd groups that in

particular had at.t:;'actengln‘their attention. . ' . - }
n;' . ‘-},{ .}". : ’ . B ; .
¢ .. "You might fini out why the differcnce in learnin.
* . enthusiasm within the various Hew.Canadian
nutionalities. - Why are some like the Chinese - o o s

(mostly) so eager and quick, and others such®as
the Portuguese so indifferent.- Can you find )
ways of getting through to them?" :

"Yes, the _dilfficult"i'éis b'of‘".i_;he vfi‘air'_fious ethnic groups

. various countries. (See pp..14-15 of this report. :

1

— P = OISR

VIR

s adjusting ~to~ thiiseultures and-languagey— ———i--—: o .
' 'specifically.Italian as opposed to. Portuguéser | N - i
Two other teachers specifically mentioned. ﬁhé Chine"s'e and their sipecia‘l‘
pr'o'bler'ns_ in learning to read and ‘write English. 'Another ment_ion'e'd eight’
" Greek students who seemed to ve far behind students of other ]language g

. ~ ';lf'-‘*'u; N . : L . . ~

groups who arq'r_..i-ri'.'ed"ét similar times about two years ago. Otheyr teache: 6 :

couched their 'curiosity in more general terms, a.nq-suggested research
into the "relationship betWeen-nétive culture and learning ability in Canada."’ ;

* This suggestion was followed by the Research Lepartment and in November S
1968 work began on the.preparation of multi-media packages which will :
seek to explain, through a variety of means, aspects of the cultures of :
Toronto's most populous immigrant groups. Reports are also being pre- B 1
pared, for inclusion in’ the packages, discussing education systems in :

d 4
-

PO
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- /Another suggested a "comparison of frequency of' eye defects (evgey ~
_ >
' aniseconia* hearing loss, colour bl‘indness etcs" betwe,en. Canadians
A _ . _ . i . . o
e and newcomers. . _ ST R

The Child's Cansadian World: Family and_the Larger Community

i

-~ In the immediate cultural and soc1al env1ronment oi the New

~

_Canadlar chilq, teachers saw sourées of potentlal and actual confus1on,

unhupplness, and 1mped1ments to pro~ress. The mere cxlstence of ethnie ©

\

communltles, for example, was seen by some teachers ds the most powerful

v \

force 1mped1ng acculturatlon -= if the communlty 1s large enough to
satisfy most social'and vocatibhal needs, the chlld need never move,beyond

it and often may not try. v o ) . . .

) It is the famlly unlt however, that is v1ewed w1th most concern,

both in terms of the hardshlps it suffers an&\the burdens it places on
the chlld. A typlcal famlly condltlon was outllned by one teacher:
"The upheaval of famlly llfe, worklng parents,

“inability-to-find -work,— f1nanc1a1 problems,_
> o inflexibhility of parents in a new enV1ronment...,

~ One teacher felt that the most serlous consequence of this economic
v . . 3
1nstab111ty was that famllles were often forced to llve 1n overcrowded

L3

condltlons or to move frequently in search of better accommodatlow. Other

I S teachers.mentloned "1mmed1ate health needs and flnan01ng for the flrst
31x months," as pre851ng problems, orv"money to buy nécessities, e.g.,

Yo

~lock, gymn outflt, etc." Needless to say these kinds of stresses are
reflected in the outlook of the children.
Of even gres:: =~ pOItance, if one’ is to Judge'by the quantloy

af response 'alone, are the stre3ses be1ng placed on the Chlld by parents

~
.

o
TH
o

® . ‘ 0}

-

C o] ek antD

i

i A
'

# chtlonarlns, medlcel and otherw1se, do not’llst thls w01d \

. . . . ’
° . . .ot T . ' .
. - ) - : e . . C - ©
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‘ . whp either WLll riot, ori cannot adjust as r'lpidlv as their children, i‘u'rvz:xt.:a Lt
. who do r't .,pexk Lmlvh at’ home, or who cannot’ re'11 e how rlnf‘( crent. it Lhe
/' LI
noi-home 111‘(. of their chlldren, can ueatc 1lmo:»t intclevablde !rn T L.

« for their (hlldren. Teacher.. rof‘ex rcd to the "cdltux., conf]ut" berttuoen
_ N
- home and'f‘.chool between the old culturo nnd thc new, d{’lln 1.1d agnin. - . ¢

- The vast. majority of terwherf* f‘elt thut‘ these ium]_l" or community

(8]

.- prohlems were the problem., of the Schoo]s as well and that the" x¢ hoolj o ,"‘v

-6

' should offer some form of social a1d f only- to allev1ate respon Jb]l] ties

tl'\at otherw1se fall upon the c'lasaroo'n teachers. Asked the most-lmport\ant
: thmg(s) thg’uCh()’l could do for New Canadlan chlldren, teacher re.";ponded :
N - A )
E trhat it mu'-t be a "br1dge between cultures," a force "to narrow the gulf

-t

between cultures," ‘not only by der"onstratlng and 1nterpret1ng Canadian LT
b T e

culture to parents as well as chlldren but by exhlbltlng respect for and . '

. -

a de51re to understand the natlve culturesaof New Canad1an famllles Bt :

prov1d1n£’ a oynthesls of sorts~ for the ch11d One teachor stated that New ‘ o o
Canadlan parents fear that the school w1ll facllltate the1r ch11d's "auenatlon . C

ey—

i from famllv and mother culture": many. t‘eachers expressed the ) ecessm___t;, of

establlsh ng- contac\t between parents and the school. i e

.

A number df teachers were also 1n favour of of‘i‘erm«7 practlcal

' adv1ce to- parents in such “areas as "egal counselllng and the soc1al agenc1es

avall-tble to them - "a well fed famllyyﬂth a worklng father is rarelv a
roblem'." Three teachers felt that New Canadlan parents ant1c1pate help

f om the schools anyway," "help w1th problems faced 1n the communlty " welfar . i

an- free health serV1ces. One teacher suggested that contact could be , : ;

e

\ . _ppgi}ided by use of:: e

i
z
|
3
]
p

[

4
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¢ a

e gmorr e mpe T e e o —
- timem e ——




- . . - . A ' \. ] R ‘ \ . ) ' v ’ /

s C : "...1liaison workers who could be tuken [rom the : :
' : ranks, of the staff who have a reasonable knowlcive . o

. _ of: the luniuige of any néwcomer within o zcliool ore ., L e LT

o - - : . a district. llc or she .would advise on such things = ' . '

o : ' as medical insurance, ‘put home ln contict with family ™ . = .

. servites, ete.: lndb dt(. the fl(‘llltlf‘“ for sdults , "

S SR - to, lear:” Edglish; stress’ the meortdnr'c of uiu'- lth."l g ) "

: for the;r c-hL]drcn‘ }.ow the' can help *lh e e 'anri et

e Lheir families to adapt to thc ncw life.! v o

. ¢ ' “
- . ]

- The de31rq lllty ofs r'reatlw hore a%’o scxool covta ough't‘ne uce .of_" e T

¢ A . B . . . N 0
. : . . ind L

B J.nterpreters was outllned by another teacher as well L L,

1nterpret1ng the schoolf‘ to glhe parents a-nd ; S . :
reassure them. Where majfT cultural divisions , Ce \ N

' oconr ye must have ‘experienced people available S g A

or #...w where to find Canadians with similar

> 1 b. cicgr unds to the. New Canadians so that ‘théy ]
Lo - " cai j:.ierpret the school and. riew ideas to parents LT ) ! L
in terms 5" the parents can understand, e.g., a = . e :
successful 1awyer in"Canada, from the same village _ - SR
in a rural part of Eutrope as a.New Canadian S ‘
o famll3,r was very helpful when a crisis arose over - v »
- h‘“““‘a brilliant boy being taken ‘out of school because' S

, f)  he was at Jast old enough fo lec \
“Language’ lessons for _teachers and translated information pamplttets for
- .. - L. ' . N .“ )

.parents' were also suggested. .
Alleviation of the "'hidden mother facto'r" recéi\red ’muchh attention = RTINS

—

' and st1mulated spec1f1c augp‘eutLons. T1me and tine agaln teacherf‘ reconﬁnended

°

that the schools prov1de ‘ounsellmf’ ahd babysitting ‘serv1_ces in order -to

-

enable the parents to part1c1pate in spec1al English classes.' O'ther teacher.,;\-\

emphas1zed the necessity-of provldlog day classes for New Canadlan mothe“rs . '? o
» o

and poss1bl3,r even for their pre—school chlldren. To mamr teachers, thew

1mportant thlng is "edu,catlon of parents - espec1ally mothers who are | ' P

.

&l R t .

rather retlcent about joining 1anvuage classes and other groups " Otrhers wrote"

. - “Research the role of*" the New Canadlan woman in her . T . -.'
g . . - - new environment. An approach whereby lthe woman~ - °- o ‘ rfj’-}?‘ S
N - ~ could be aided to assimilate with. her new envlronmen‘c ' oo
— e and thereby retain her self reSpect " e . itoon
: "He__g for mothers could be studied. Homé economists R 1
S could teach them nutrltlon, ‘food buylng, budgetnng, etc. L ,‘..:3,-‘ .
. .o ) ) . B fj,. ’
—_— .'"A'A'-’:' - J__m___m;_ .. .'-.m‘.'-___,_,. . 1"‘"‘ ..," S : 4
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: .vhth few eitceptlom., the toachers ap‘reed that ,Iew Ca n,ldx A

: motl\mtod by deslres for theu' chlldren'ﬁ m1ter1a'l and socml suce

Pcrhap., from a slwhtly dl{‘ferumt v1ewpo int, one tcmhn T "uﬂ*cz.tcd

A . Ty
in\icstlg'lt'io'l of Hew Canadi:mr:' n'tt Ltud-es .towards

s‘ r:hool: A'mt he r enquired,

"Have ‘\Iew Canadran children "nd parent" beenunterwewed to I'nrl &utT

., -

they would lLke . .

‘al‘lr'xt.

naren t:;

.

were "f'or the ,most part hlf’le motLvu ed and dmblthU" I‘or thc ir ogllrlrcn"'

*

,.

- "they cameto .C_anada to glve the_1_r illdren the opportun‘rm" le\lt thov
themselves d1d not have"‘

Thug - the paren\t educatlonal 48 plratmn:’: AT

. FIfte(':n'

teachers in I‘act felt that pxrents ‘expe ted an eoucatlonnwhlch uou]d "enuble

- -

the1r chlldr'en to get an ‘.Ln side job'.(i.

.-nqt d1tch-dlg;’er)" Onl

o teachers felt that thc parents consldered the:r ch11drens' pmmtxry aa».’«f‘

secondary educatlon as a- preparatlon for "hlgher 1earn1ng.. N : T ~

Several teachers” expresaed the oplnlon that the 'parents were

extremely anx1ous for thelr chJ.ldren to obtaln the "know).edge and skllls

~

0

\

b

’

\ .

necessary for 1ntegratlon into- Canadlan 11fe." They "expect their chlldren

to 1earn Enghsh ‘as soon as posmhle .,o that thev can help the parentr

1nterpret what is’ go:Lng on around them. On the other hand, flve /te'lcherb

N

o .

a_nd culture.

.-

&

\

oy
R4

s

o 1nd1cated«that parents expected the school to’ maln’cam the na«t1ve 1an,;ua<*e

. * \

| _ “"Many parents seem to expect the’schools.to ot
' o N +each the childrén in their-6un language “~* - . .~ " S I
- e : and to make( progress in the various subJect _ FE
- areas wlthout knowlng Engllsh " ' ' h

. ‘ . . ’ £t
«

. (Another teacher expressed 1nterest in the. relatlve progr.ess of students. .-

who ma1nta1n thelr mother tongue and those who make no attempt. to dv so. ) e

. > \
. W . “

I N3 - - \ T ’

Ca . ) o -

The r\naJ orlty of teachers felt that the New Canadlan parents were

' L .
"'f;’ S

N
: o
K

Only ‘one e‘.pressed the oplnlon that:

~

“

o

N

* .

. : . Mas a rule ve_ry _educatlonally -oriented.”

ta

_—+*—This suggestion is-incorporated in

11

av;c'urreht study. -

.

«




Vo . X © : - . ! N . . - . .
o ’ L '"bome resent the fact. that the1r ch11dren are . .
o - obliged to go to school until they are s1xtee .

: - . Often they would prefer them to be working and .
Jx-b : S - - - help1ng out financially. Many 1mm1grant childreX
T R :.,v' .do work after. hours in the ‘famlly business'."

the child be an angel or forcibly madeione." Another noted B ;:\\
L | ' in tHeir worldioi in between| the lost .- \._"-F\\’.
o "7 - bewildered parents, preoccupied with their ' o
R ~ own frustrations, expect. too.much: of school. "
' ' L ' "}Priorftles for the School -~
T S T
DeSp1te these suggestxons of expans1on 1nto the communlty, a :

Q. P , . -t o e

-~

“';4’f,,l—”——~'iarge hu%ber of teachers felt that the schools mest . 1mportant role
B concerned the chlldren the fulfllmeqt of thelr emotlonal needS-» In ;

fact 27 teachers noted that students cxpect "sympathetlc understandlng and

2 =y

- aSS1stance ‘as they adjust, "_ The teachers felt that the students Look-. to

: the school\to/%rov1de an atmosphere of: securlty, a. place to belong to, where R
. 3 o

-

they rece1ve acceptance for wha+ they are, recognltlon of the1r 1nd1v1dual "v:~ - T

talents, and sympathﬁ;;br the1r peroonal as. well as the1r soc1al and academlc-f

problems Prov151on of thlo k1nd of atmosphere, the teachers felt, is
.~essent1al. One teacher expressed the deolre that students be glven"f'"IWJ”'
- ’ -"one adult who shows a genulne 1nterest in the1r
: “Jnd1v1dual worth, - someone (spec1al English teacher,
vice-prineipal, etc.) who will make it his N
, responsibility to let the chrld know that he 19_ [
not alone.",- : , . _ . IR -
. . ‘ . . . - . ) . . . - L i /.w

. Anotherhteacher wrote' E " : __i, . A 1 e

o

'"New Canadlans should be taught to value: themselves S
‘as unique 1nd1v1duals, not as second class’ ‘citizens
' 7 byt rather as valunable assets to our existing- .
soclety with regard to the1r own experiences which -
in many respects they hold ‘as an advantage over the o S
~child who has never faced the eémotional 1mpact of - ' . . oo
hanglng soc1et1es and values." SRR o T
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Lhe: 1 sninee,

Placing New Canadians together in classes ol sannr
- . gether 1n s b

_1év'»el.. .

. . ._ . o . . . * ) v . . ] . »‘ . . R
and in grades accoru1nu to age were suggested as means. of redusing oo

the studcrts‘ ieellngs ol 1nsecur1ty and 1nierlor1ty, as whs Lhe nfrnoucniun

,of a progr amme which would not retard 1he—vtrdeﬁt in other nreu,_wh1lr hn--'

\ ; _.,learne_d Enggli‘;hi_ 3 o ] .
,¢~/{;_ “ The.most rrequent proposal wa that a-varlety of lart1v1tlea e
v . 1;<‘where language is not a hlndrance to suocc%s" :should be oiirrod in th( o
/'f classroom, 1n ordgg_tg_;lye_theﬂ.hlldﬂthe—opporLun1t”t6—3‘prcs HIETZET_—'_—_f~?

- and.. "help h1m bcccme a mean“nglul and accepted member of’ claos (1 G rommunlfy,

by competlnv on hls-own ab111t1es and h1s-own terms.." (On° teacher,

_1nc1dentally, noted that "New Math throws them ofi in an area where they

“psed to be as good as or ‘even excel over nat1ve Canadlans and suggesteo

;-that they be 1ntroouced very gradually to the New Math whlle otlll workLng
.w1th the old ‘and be. allowed "to change at. the1r own speed - no iorclng~--

:jbelng careful not to downgrade h1s country s way; ") S -1"

o

bor s1m11ar reasons, ir1endsh1ps w1th other chlldren, partlcularly

fi Canad1an chlldren, were enthus1ast1cally supported.

Comparat1ve culture
'*; stud1es and “1nstruct10n in thelr own 1anguage about the1r own culture
'should be prov1dec 1n order to increase the chlld's understanolng of h1s

Lo e
-;spec1al's1tuatlon. ‘A “buddy system" in; the school and a programme of

:

. exchange in the home with Wew Canadlan and natlve Canadlan students wns

, recommendedfasfwell. :i N ._“. 4 _." ' R
o 1 :"Perhaps [one teacher wrotn] the - school T
s . . 'could supply a. number. of approved~famllies

~ who could take one New Canadian for three
~to aix months as a member of the household -
.and who would encourage social contact."

N . . . - . .

~




a \
o -1 - N
v . . ) ) _U. Lo ~ L
'\ . , i ' "Attentlon should be given to gettlng New
' ' o - Canadian teen-agers of different nationalities

R e ... ‘tomix with each .other -and. with native
e o Canadians. . Their natural tendency to form : s
‘ cliques of ‘their own kind is often an impediment s
in their learning English and is unhealthy for -
-the Canadian community as a whole. This should .
be done in such a-way that they do not feel a o R
threat to their native culture. Valuable aspects : :
of their culture such as language should be

g Lven encouragement "

-

Othel toachers felt that the >ohools' ro]o wAas N giyn thes abudaibs

-

"an adequate nommand of .the, Lnrll 3h language as soon as posSible in order

\

.- to hasten the otudonts‘,integration into the regular school progfamme and
'.1nto Canadlan “OCLCty Only 1 of‘135£eachers exhibited'greater concernvf('

for the quallty of Engllsh 1earﬁed than for” the rapldlty of the chlld'“_

e

4SS 1m11atlon General congensus was that fam111ar zing. New Canadlans W1th

-

: ;:Canadlan oulture should be ach1eved as rap1d1y as 1earn1ng the language.

.Only one felt that a process of very gradual a551m11at10n would be more

\ o . . - I

:agfeffectave _ The partlcular sllce of Canad1an culture exper1enced 1n Loronto '

~

f'of course lncludes the complexltles of urban l fe, these, the teachers felt,

:nad to be explalned and could be bv means of fleld trips, translatlon .

i S
- ——

-.:'of 51gns, etc Tenchens~who tresoed the a1d-to-a551miI’tlon Tole of the

/

school wrot° thlngc 11ke, "teach them to thlnk Canadlan," or,

"give them oome knowledge of all -important .
-aspects of ‘Canadiar 1life (geography, government,
history, etc.) ct. as a stepplné stone for
thelr full 1ntegrat'on into Canadian 11fe "

L

The School Day: Current Activities  °

~
-

Tl In dlscu551ng act1v1t1es presently common in thelr classroom,

,' several feachers were anx1ouq to establlsh “the faot that tbe act1v1t1os

."\

a var1ed accordlng to the\level of tholr otudents - that beg1nner° rooo;vod ’fj;};,;é

. - . 0 o PR -
! ) . - -""'—.‘- '
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s,

of Canadlan customs and/or other cultures) was cons1dered the most irequent r;;ww;“v

|
|
|
i s1tuatlonc on other than a purely verbal level by means of creat1ve act1v1t1es
|

| wr1t1ng as a creatlve as Well as a iormal language -exercise.

.‘\:ne—quarter of the teachers l;sted read1ng'asha Qrequent activity ih their

-2 - , ,
s T : .. . o . B

.“lessons 1n basic sentence structure and vocabulary, Jun101s parf1c1pateo

.in fleld tr1ps and conversatlon, and advanced students ooncentrateo on -
readlngu writing and preparatlon for aSslmllz,lon into Lhe regular -programne.

Approxlmately 60% of the tﬂaehers gave pr10r1ty to act1v1t1es

_ which st1mulated oral exercise. Informal conversatlon (1nclad1ng dlocussljnc'

N

— — e

and most benef1c1al of classroom activities.. Question and answer perlods,

: and language games were frequently mentloned, only five teachers 1ncluded

formal vocabulary and:phon1c,drllls. Oral language pract1ce can of course .

result from "meanlnviul exper1ence
supported as worthwhlle act1v1t1es by half the teachers, part1ally because

/they initiated various bene11c1al act1v1t1es - d15cuss1ons, story wr1t1ng '

O

I'and making - charts based on the1r experlences.

Ten teachers reported they gave their students the opportunlty to
L

‘ express themselves and to 1ncrease the1r comprehensmon of a var1ety of

such as pa1nt1ng, sculptlng, actlng, cooklng, euc. An equal number stressed

Approx1mately'

"44 . . . . . ’
classrooms., R o ./

n

P * Use of teaching a1ds was mentloned by 14 teachers. Those most

frequently used are- the language master, overhead proaector, experlence

eh&rts, fllm str1ps, record player and tape recorder.' A few unstructured o e

but\iery common’ act1v1t1es were . "talklng and laughter," "chewlng gum, n01se, o

and

PO
i

(%

" Field trips'were‘enthus1astically‘;“- L

P
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Complaints and Suggestions
R . g _

(a)'glacémént Procedures

. One of . the aSpects_of the‘system that came under most censureti'p

l'was~placement procedures.of'New Cariadian pupils, both'whenlthey arrive

and when they depart Spec1al Engllsh classes to- 301n the regular streams.‘ |

———— S . . -

It must first be understood that solutlons are. not easy to ilnd for- the

: var1ety of individual problems in this area: e.gJ., the student who‘hasxp\

_ haa perhaps two nr three years of schoollng but who is 14 or 15 years _ . . TTH
s : -

of age; the student who has been in the 1abour force of his own country';“"

‘ and con51dered to ‘be a man before com1ng to Canada, where he is- stillf

'.of school-age; the student who has X1 learnlng.dlsablllty;or a severe

emotional problem: One teacher noted

..

— "The educatlonal systems -are so diverse within : )

" wthis country. We expsct too much of students S
S who for example. because' of age.are placed in . °* . - A
= ., Gry 8 (15.years old) and have .only completed o

"' 4 yrs. of school. -Their.parents are very -
~ambitious for them. The resentment grows'as " - S
o . " the: frustrated chlldren ‘complain to ‘the parents _ :
: L ~ about poor teachers ‘and poor systems. The S Lot
‘.. ... ... .. -parents.believe and absorb the remarks of ....'. .ol $ g
- O _ “their offspring. Hence when we try to gear . D
- their children- to vocational . programmes, ‘etes T 7 T ﬁ&
S .. we often meét with opposition. We of course
' ~v must take their: age into account w1th placement
however, their maturlty, knowledge and capab111t1es

. muﬁg.also be known. '

- 1 v "4 - ) ,,....-4/" ‘—j:" "?’ e
Even 1dentif1cat10n of these problems’can take some t1me las,“

\ e

e o"‘

-Jhone'téacher°notbd '"too many experlenced teachers thlnk t”at a student U

.'has only a language problem because he seems br1ght -= or.1 hard-worklng,

',etc.'-- when actually hlS real problem is lack of 1nte111genc " Questions

of 1dent1f1cation plagued many teachers, .who asked that there be found,

or created devices to evaluate the abillty of New.. Canad1an ch11dren. o -.‘-'._ S




S

- "Devise an Iqu test that does not penalize NeW‘Canadivns," wis a request S,
¥ » | : B
Y . I
N

. - . -

I }éﬁeaL ed manr tlmes in one: iorm or another. Other tenchcr' wers lens ;
A ST . '
— . ' specific, and~asked'for S N
' o T ‘ : |
. o "...some assessment of ‘the pupil's abilifjies, '
s " - personality development gnd past education...
S o be made by an interpreter, psychologist type
_ R . ... . of. person - -before or at, .the very beginning of~ = . “\"" " .
S _ . the chlld'S entry into the Canadlan school A v
' : 'u\;\\\\\;\;;- . 'system AP TR P ) : L

. S = More than one teacher expressed her op1n10n that, theru wers not,

;5141\; o enough of these "psychologlst type" persons: I ) - | ,“\.

- .‘
—

N '”“xATQl ﬁIn the area. of ch11d adJustmen+ servicesj;
R ite. I think more personnel should be : S T I

* available.' AT Oour—school and with the lack - S e P

. of psychologists trained in this area (ethnic: - P
problems) those’ children who- are dully braIn—~.

) damaged, etc., are not tended to properly

. . C : .k L.
Others asked for the creatlon of spec1al prov1s1ons for slow learnersy . =T

_f"s1m11ar to what is provlded ior Dngllsh speakers 1n 0pportun1ty classes,

.or Speclal remedlal read1ng classes.

Y FE '
Other teachers noted ‘that "there must be some means of” d1rect1ng

_students‘to schools wherefthev candget_an apprOprlate course accord1ng b0 . .:} ¥;¢¥

their'wishes. The random reglstratlon of students should be preventeo

A follow-up c0ntact w1uh other schools once the students leave was sug5ested
# -

_ana uhe Besearch bepartment was asked to conulder '
_ nu..the trans 1tlon from elementary.to secondary * .., S
“levels. Consider the problem of the gifted ' -. S ' '
adolescent whé must. attend a high school.that - _ .
~ has ho speclal Dngllsh instruction (or 1nstructor) .
* Some 11, 12, 13 year old puplls are being’ placed
“;in Grade v classes in junior public. schoolo who ~
v . should be sent on to the senior school . recéption’
.class. The junior scho»>l would. enqulre whether .. .
~ there is space-in the reception class before . L I
L " enrolling average-pupils. . Every attempt should ' e T
S e .« . .be.made to keep puplls in their own age groups. - S R Vi
et .+ .+ and then 1ntegratlon into.the regular school =~ S : T
o ' N programme as soon as pos ;sible should be a o o TR
"« . prime objective." REEEN ’




{b® Education Systems Abroad T A : L v
: T R

-Agaln and agaln the teachers returneo\to the ‘theme of fhe | 7 S

T at

— }
d1screpan01eq between educat10na1 sys tems abroad and the Sygtem‘h“TC- "

. ~ .

-Seventaen'teachers»noted that thetdlscrepancles crefited seriong ob"taclew

S ." " to the child's-process of integration. A 1arge number of- students come - - €>\\\f7‘

;from a backuround where d1sc1p11ne is cons1dered an essentlal part of

learning. Enterlng a Ceradianm school they expect to flnd authorltarlan

P ! - ~ . ¢

.teachers, d1f11cul$ work, abundant homework and r1g1d curr1cu1um - in. the

[

B words of. one | teacher§ some students expect "to be beaten by teachers (Greek;
' Y v e . . ° ’ . . ‘ T
_Jugoslavian, -German, etc.)" -Thehpermlss1ve~att1tude,oi Canad1an schools

-

confuses them. .  .° T T R
S . : oLt . 1~c 2 . e e
_?ﬁ‘ﬂ_ v T '"The expectatlons in" d1sc1p11ne of'ten lead éo -
% ?' o L G m1sunderstand1ng_unt11 the’ ch11d recognlzes ' C
U ’ ';.'.- that he'must be self. motivated and commit
S hinself: to the task With the teacher's a1d "

Twenty teachers felt that New Canadian parents also antlclpated

an author1tar1an approach to educatlona When these expectations are not met S

T
7

i A jthe reSpons1b111t1es of parents are 1ncreased. "Dmsc1p11n1ng by the schools

. . . . .
e "t et s e b S A ARl g b e e WAL

S e ;
i R, : Y- was done by EurOpean teachers, is now the parents' problem" and another

)

“source of "culture conf11ct."-

_:.:E' an "_F5‘ Other teachers expressed their 1nterest in the subJect in terms R

\r

ERP ~

:iéb e of cur10s1ty about what k1nd of: educatlon the 1mm1grant‘ch11d has had.‘ Many

":; s ~w1shéd for a better understandlng of educat10na1 systems in varlous countrles,?

_)4

AL

'about school 11fe and organlzatlon, dhd'even about testlng and p1acement.

i ' -
‘One suggested the use . of flimrmo "g1ve us an idea Gf the background of Germann

T re o

and Greek schools."- Two- others expressed 1nterest in obta1n1ng school records .

- v

“rlof forelgn ch11dren.ﬂ "Lt would be very 1nterest1ng to see Just how much _v'

R At ot o AR S e e s a b 0 e A
~

e

e
7

T

e

-'educatlon some of theSe students havell" one wrote. The other, who had o -

B T
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"t

\ . . . -

v1s1ted the Mlnlster of Educaflon in Rome, thought ‘that perhaps the Research'

Department 1n co= ord1natlon w1th the Itallan, Portuguese and Greek vovernment
’ 5' _could work out some sort of- procedure whereby ch1ldren "oulo brlng report
cards" to\Canada along w1th other perolnent 1nformat10n.' "More clarification o ;lij
pon the eoucat1onal background of children is needed " she wrotel Connected-'

: to;th1s were a number of teachers who' sought."background ;nformation about, .

.
K o

Tfthe\ghiiffii;i:native'countries."j . ?;. "_ "'-. S l.'ﬁ
. (e) The Situabion Here”~' o . e

: Some concern\was\also expressed ior the quallty and type ol teach1ng -

. rece:ved by students here. "Teachers whokexpect too mach too soon," were:

s1ngled out ‘as -was’ the "lndliference of .some- teachers (eEEEEial ylln h1gher- oo
: == .
' ,grades) --~problem of th1nk1ng that Aa. s1lent student is'a student ‘without _ I
' L . e . ‘
}

dlfflculty.", Another c1ted the "lack of . help from classroom teachers. lhey

,._

need educatlon (espec1ally experlenced teachers who seem’ to.do the leastl)

.

' on ways 1o help....' the new students._ Another teacher noted that’ New o !
Canad1ans should be placed in classrooms w1th understandlng teachers and ' o b
that people who d1dn”t llke th1s k1nd of work shouldn't do 1t.

Other teachers considered the1r personal needs, and wrote about - SRR

freedom frqm_ggislde_restrlctlons, the greatest of whlch Was the olock Of S

I the 19 teachers who felt that they were~prevented in some way from g1v1ngl

G

< :
the1r students the 1nd1v1dual attentlon they cons1dered necessary, 13 lndlcated

a desperate need for more t1me to work w1th each student and ‘his 1nd1VLdual :

J_ . .ot

problems.ﬂ Smalleraclasses and freedom from school dut1es such as yard and T
. - ‘3, . .
lunch patrol~were suggested as poss1b1e and partial solatlons. Pne compromlse

.to_the:teachlng shortage was suggested_aS'followsf .'M' ST '. IR .
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-~ . ‘ . ' : -

~_ ", .three oF four‘groups (of similar age) be:
o combined together in-one large space which can
be adjusted into partitions etc., as required.

; . - .- A.group of -teachers (one to twelve ohlldron)
o o working flexibly with groups formed as- required
¢ Ve croLy by children's needs. This would mean a lérger

~ number of 1nterest oentres more efficient use
.- Tr.of equipment. and more effectfve use of teachers."

;”_' R tTwelVe teachers felt'that they needed some. ,ort of ass1stance.1n the iorm LT
| | | of . ‘guidancé from or consultatlon with other spec1al Englgsh teechers, or
more. tra1n1ng,u"1n linguistics, anthrOpology, and socioldgy" or "in new .. .;. ; s
}_ teohnlques and‘methodﬂ partlcularlv of teach1ng read1ng " :
Deprlvatlon of thlngs mater1al - audlo—v1sual a1ds and books--- .
Were felt by about 35 teachers, repponses tr1ggered by questlon #7. The
- ;'f.’. ' .. list supplled by ore teacher orov1des some 1nd1cat10n of the extent. of
S oA; 'fthese requests. A very few otber teaohers agreed and felt that more money .

\ o -
PN — :should be alloted for the purchase of

o

_...telev1s1ons, eiEErlental and’ drill’ games,
visual aids, materials for klnesthetlc and
tactile approach, new. 1nstructo kits, flat

- wall maps, etc.ﬁ - ' :

et T e = am e frmii

In\:ohtrast, another teacher suggested (and was also supported by a handful :

Py

ey

"Review the budget! Not a great deal of money
ST L . . needsg .0. be spent on.books-or on machines. "' - : :
o R . o Machi’. are often not uoed every: day and could R
R e T ' " easil y-be&\shared in  school with a few classrooms. . '
S A e o ' ‘I have found that interest.charts’ provide a much . Lo
. :more, meaningful reading -experience in ‘the beglnning - , T
e . ,j‘th!w printed books. The libraries can provide ' - "
A4 C “ . .. 7 réading material tRa is lacking inthe classroom.
R T “Some money should ‘be located to each class in the - ' : L
_ o 7 - 0 " form of petty cash. ThDs will:pay for trips. . e
BT : A 'Many meaningful trips such™as v1sf%1ng Toronto C ' .
S - : ’ -and’the ‘énvironment have .to completely curtalled
e e T because. the chlldren Just don't“\have the money. *I .-
oo . think provision should be made fo \at least one ’
- trip per month. ' -




- Other needs include ' p1ctor1al explanatlons o"‘ holldavs, l .

. . . Do
A * Hallowe'en; "fur ture wh1r‘h adapts to varlous activities and ages" eand - . L
"more languuge macters." One t<:ache_r recommended the,"es-tahl ’L::_hmcnl; M

"ieelnd Baglish I‘uachiug-'/\ids‘ ‘.)epartmen't whizh provl‘les rea«l’ly avalanore 7

" materials." Requests were 1ncluded one’ for 1nform'lt10n on, 1dea<"and trm"

r ’ P
and one f‘or making more llterature avallable 1n seVer'zl languages. /\nother : '
teacher asked flor "r‘oncl.)e' and well preparsed materlals sultable for norm'xl

. chlldren" whose only maJor dlfflculty ‘is lac.k of dblllty in En{’ll h or bOOko o )

Al

de.,lgned spec1f1r'\lly for Hew Canadlans w1th "h1gh 1nterest level, el.,y

L

vocabulary and a glossary 1n the back for more dlfflcult words," or "sophlstlcated

e e S
. e =

level of 1r1terest and low level of Engllsh N ..;'-———f_':‘ B

eve. o S , -~

e N : o " :
"TranS1stor radio and record player with - | '
.-adjuster for tape recording, more: Mllllkcn L
S - projectuals with- dupl_1catJng ‘stencils, general .. . - -
LT K . + .- . films oh more topics, small table easels AR Lo . L
- S . - primary typewriter, puppets, arborite thg.pezoldal R v Coe
P : . ¢ tables and chairs, -low revolving rdcks to display. - ~ -~ - = 70
o - : . plctures, pr1nts, storles, posters, charts, etc." o

e

,.\

e Another asked for expendable phonlc and workbooks, and a thlrd suggested the e

creatlon of "sllde l,lbrarles" in all schools w1th p1ctures ofvToronto and
::""3' ; . . a / . ° ‘_ - ° N

; other Canadlan 01t%es, reglons of Canada, -ete. S , L o -
. - . - P . N : N . . 1Y

Other teachers asked for research 1nto more purely llngulstlc

Ot
i . .

g o aspects of method. - e G e ale e

) "More 1n.'f'ormat10n on sentence structure, L R
: _ ile.. d well rlanned progression of sentence ™ . 7 . SV
.y, - 7 patterns beyond beginners level. .The first e T .
o few sentence patterns are well known but a: : ‘
progress1on of harder, patterns is hard ‘to flnd .

;i.n any books on. the market . to-day." F T boos o -.'f,/-;'._-'

"Xes- what is the core in learn1ng Engllsh, ; o L
.stép by step -- what and which sentence patterns ... St
; first? wh1ch after? Tenses, ete. ~ 1 would like : ' . Ty
- LT ‘to see some definite guidelines because as it is  + e S

" . many of us are left to play it by ear which means '
T that unless we work out an efilc:Lent programme of o o
_____,__. o 7. our own (which we are trying to. do) the . teachlm‘; e S
SEE o T and learn1ng is. rather helter-skelter Mo R
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= One teacher requested very 31mply, 'a classroom."

o “needed "more space. ' One suggested research to deal w1th

T Other fteaohers recommended the "Maln Street type programme for all new

*or- "bulldlng a new complex school with proper physmal education faclllt;Les

' _fashloned a.fter Maln Street."

| . - 19 - -
L e : D [
\'~>\ o "A large number of students who have been here 6
N or more. years have, thoroughly- learned incorrect
'speech habits. Research on specific methodology "
~dncluding ways to keep them [rom total depression. - T
"Same thing for those who have been here a shorter : o
N “. ~ 'period of time and who .are inaccurately fluent. * o :
: - (Endings do not show.up as badly n spefch.) Many-
) of our students have been and 1 ‘continue to be
v hand1capped by the English they were NOT -taught.

, Why do we have grade thirteen dropouts among br1ght
. students"" Econom1cs and stanaard of English."’

"Attentlon should. be- g1ven to the great potent1al
. “that young New Canadians have as a language resources

Is there a possibility of forming a junior. llngulst
club in central Toronto"" (UNESCO?2)"

(___h. - -
\

Other teachers Were forced to be more basw' n1ne‘ desperately

"How. the Board can solve the problem of space.

' Two teachers ip a -classroom is difficult for _ .
the children since the teachers usually have =7 ' -

~ different ‘ideas on class behavlour, aond for the
teachers= for 51mi,1ar réasons.

" e

A Discussion of Three "Programmes" ‘ \ ; '

. » . ‘ +
. '~ . . ' Jo : P, P . - R B

. . .. .
o .

. . . P . . 3 v .0 .... e ...:'_'_._. [ORU
~Differing opiniens were evidence as’ teachers expressed approval . .o

or muted di'sa'pproval of one of the three programmes in operati‘pn. "One ‘teacherl

'Wwrote: o 5 o , . .

"I 1like the results at Main Street School. =
.. Here a screening process-can take place and g '
- some measure of & chlld's abllity can be \
©.gained before he or she are p1aced 1n a - N : SRR
' ‘regular programme . ' L - S -

B LN Y T
B . . S L

I
[

arrivals " 'or "Many more Main S*reet type schools both pub11c and secondary i

But‘"—- other ..teache'rsi i_‘avoured', Seon




-

"‘\A»'Ld/ five »uthdraual cla"" teachera* ndloutcd r,atlu.,(‘dct ion wi -bh thl-'jt ;;:-',;f'gz-r~ra.::.‘:f-?';,:"

EELN

B Tt

LR

"lsolation in Ru’mnxl Ru-( pt,lon (,c atros \

tor non English spak ng shildren Tlanb i S e

. about 6-10 months. Intcumtnon into the R
. regular progr'nn ne qu;,gkly".,‘. po:::.lbl ) L

s
. P

2

"I thlnk our programne .goes a loug way to mect thelr nced M

I

Other comments reflc\,ted the p Ss billty‘ that the threc proiritmet:

: were I}Ot\dlutln tlj dlfferent in '1]l aspect.,, or that thc,xe wuu_lo,., -= or.

.more -- to\\dl.) 1nuu1.uh a programme thrm Ltc' abel Some tcachu" tmkcd. -

e
a8,

for researcla 1ntc the relatlve ef‘feotlvenese of the approaohe.).i 0f thege,,

\ . -~-a

one referred to "varlous approache.),"_ one to "dlfferent methoJ "-one to

"\Jlthdrawal vs. receptlon classes,' one to "heterogenou._, -and homorreneou

' )

-

grouplngs, and o? e.to “comple,te w1thdrawal clas._,es [as zcompared to] h ghly

“

exper1ent1al-based ‘rogrammes N A sucth teacher saw the dlfferent approachc.)

N

~as author1tar1an and permlsswe, regardleqs «of formal prowramme. .
- "Comparlson of the results in both the Cogn1t1ve t s
" and Affective domains of classroom—settlng B
. . . stressing acquisition af language skills: d1rectly AT
_ . . '~ ina fairly authoritarian sett1ng as opposed to. '
T that stressmg indirect language learning - more
R 'discovery. orlented -.stressing 1n01dental learnlng

~

i -._t"'_ln. a 1a1rly permlsswe atmosphere T i R
Another,t,pommented B LI o L

L "How can programmes be evaluated and compared- L
e ‘_-when you have various, language, soc1o—econom1c,, _ C

Co -and cultural” areas in the City? = Some teachers oo g
_.including myself, feel that the flo'ure._, ‘are. kN

R . '.'~__ going to be Tcooked! to- favour the one 'appdrent'.

quocessful programme m the Cl‘ty aanav e

K . N . S s

‘e
.rs

There"“wag u]so the rat,her tantallzmg pomt ‘made by one tedchev th’art, ST k
e o . . . .
"Per};aps since the sys'tem at. or scho 18 e '\J ~
differeni from(jﬂo\t becaasee we have = ¢ Coe
iy -Street t6 help all new arrlvals, most . i - .
‘ of thd surveys have not; contalned quesiions -
+'" ‘relevant to our 1tuat10n‘,; s "

i
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< a . i . , L ) “:
. . . ) .. ! T : e . ’ T " ‘ . ) ',":-‘-‘.I
[ . T e ———— g oo L e ’__.'\_,,"-?'} .
'-":.b-' _ a . In discussing their vmm) ol an ide: 1] pmm BT ("-“;.:;:n--'f,-».j e J”
w"ére;-.;no l'im:'Ltati'ens ux‘. a_ny .'k.'md t,he que sbion luud), _the L; U‘?f‘u-;r-:: .v-_r;ﬁ_é&i.h:v': S
'\ ' _¢ aqa\m the wmde ram e of oplnlon exi stin_g in tﬁe Clty'. i"or o,:mnple, m, A
- % R DY L
. Ven teachers who mentloned ba teuch Lng method.,,- t}noe,vrceerm.uulori e T
Ce act t,Les but a-t, the same ‘time come structured programme, " or "a (-::Oﬂlh'L?l-‘.til():l/'_: o
’ of the formal and- experlentml app*\nch Four others were. cquallJ "lLILJ"d . <
N as to whlch aspect should recelve the greatest empha' is.. _Thus, o the o'ue . . .
\ hand recommendatlons‘ were made for "a completelv experLentlnl ap eoch to . e
g . .1ear'ning,-"‘ or,: ”.‘m . S R . S R .
R : ; "a I'ull time programme of wide .:cope ‘and varletv LA R
... . . .. . undofa completelv free.nature:sc that the S e ]
T e T o individual needs.of the.students may be catered . . S
T toowh ether ‘they be emotlonal, 11ngu1st1.c or AR LTy e
’ : 'otherwlse e . . R AV
) e . R , R
i In d1rect oppos1t10n is the re\,ommendatlon of "less verbal and experlentlsﬂ R RN I
! - e o oy ,;_", 7"\
AT approaches- much more wrltlng, gramma\r and spelllng stressed o P \5
o S Approx1mately 30 ’ceachers rec.ommended spe01f1c programmes T I
Sk Yo L 1=
S for the 1nstruct10n of New Canadlans, and revealed to a .aurpr nrf degree L e i
bas1c agreement concermng the essentlal &truc,ture ofo these programme.,. . )
. ;These three comments are’ 1nd1cat1ve- of the =ma,)or1ty o T', : @ ‘
{ Lo ;‘. L - o .'_- ¢ -, .. ] -‘§.
oyt "'Flrst there. should be ba51c receptlon classes, S . l
e D S “then as improyement is évident there should be. .. ° - TR0
R | cLo T trans;tlon claSSes and flex1b1e placemen’o in the IR 5o
P - ,regular schqol system MOV : T L
’; . { . e . . , . . N . ’.“A. - to o ’
';,. 'Y - . . ot S ~ : .)
Foo U NI fe\el ‘that lthe students need an all day . programme AR
b T L for the first couple of ‘months‘or &s.long as the -~ . = Wi I
i oo.o .07 . - “.need for secunlty is there, as a child in- wlthdrawal " : ; .
oot '’ . programme:in junior school usua,],ly sits untll he " L 'g
o -« . can partimpate.- Then he :oan drift. into ‘half’ da" and _‘i-‘ o, 3
.‘6_ e, .quia{qer day program.es ‘as he beglns to J.nteract '.' BRSOl T e i
L | " L -. "'Vo%;' newly arr1Ved New Canadlans full ‘the speeial o . L
g -, cL T ,Engllsh.classes «2f2uld be 1mp1emehted Az-soon’. T T .
A as they.have.a basic vocabulary (two'. months) thev R
PO 2N should spend hal”f 'days'in class, then whole days e ae D
S ‘-'\,""%'..-_except one hour--:..day. Thls should tql\«, no 1cmm e T e
g o L ooLomE ’;than three to fom- monfh... . oo e _ A 8

.‘: o

C o
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o o | JUther teachers.susgested int "(J'*tmgf vur‘utlu o vf,x»'_-': Lot
. ~al l"ead)"'infex’stence: . . . S . ' .
W o ' . "Perhaps the s(,hoolu Lo-uld 'u,c'ommoddte ,,oth ['n"on't‘,':: )
’ ’ X - -and. chlldren for ‘the firs t Ulree month.,.
L . ’ - ., e . . A X ———
";',_.-“' L v ”For the first flve %eek -— pupils: in. cl: 1sz;room:; )
' T e and wlthdrawal classes (-so puplls can hecome .- - . -
- ' R . " Tamiliar with the ounds of English and used to ' '
_ < o 'routines)', total immersiomn for 't,hréo;mm‘rter yOf°
o ' - thé day for six month"/— Eaper off accor‘dmrr to
S . tudento needs. oo ;‘, vt :
- : R "Receptlon classe.; I‘or grade three, I‘o)\ and | e
o Tive (now onky .51x, seyen dl‘{d e;ght).. " LA
S TR
e ' Ten teachers favoured a programme of "half' day receptlon Slasses and Half
e - Lelmon ~ oo
‘ LT day regular ¢l asses, ~and one, teacher suggested that more mer%\be encouraged
. N .1..' \\ ' . LI
. » to teach New Canadlans. She also commented upon the de51rab111ty of "+
" . ' \., 1 5 . .
secondary-level st‘&dent’s hav1ng acc,eSs to all aSpects of currlculum, , )
\ . _u . \ .
1nclud1ng Sports, sh@ ,-heme economlcs, etc. and ﬂoted that few Receptlon
] - - 1" \ ‘-’ ) ' e :
Centre teachers wers 'uallfled to take all these snfb,]ects. vt .
:' 'h; o . o . L Y » - . \
. ,( .. N o O " v ' . \ R '
N .. . ,' - ¢ ’.
" v . : ;h~ . . °

, .
:
a
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Copies-of an open-errded questlonnuire were sent to all tennhers
Of°En'1luh as » 196¢.

second.languaﬁe'in May, : Abdut 4LO% of the tearcherc

responded agd 1nd1cated in thelr respgboes, at Igdot part ‘of the ranrc

—

of op1n10ns and suggestlons ex1st1ng in the Clty. . T 5 Do _ :
=L ’ A : ,,'\ - -

Runnlng throughout the responses were expres51ons of concera for

b~

.

the New Canadian student and for hlS famlly, and suggestlons as to how
~

“their problems mlcht be allev1ated A great many teachers felt that the

-

schools should formally extend. themselves “into the communlty and prOV1de '

» .
e L N

more asSistance: T i L. ‘
e o . . .
Another common theme was the‘szpressed desire of teachers to

know more about 1mm1grants in general part1cula 1y the chi ldren, and the -

L. o~

forces that have shaped them.

S tor

teachers have made numerous observatlons, and recelved many 1mpres51ons,

but are searchlng for a framework to g1ve them mean1ng.

.a de51re to know.more about the nat1ve cultures of -their puplls, and about

2

..

" the educatlonal systems that have shaped their expectatldns and feellngs aoout

v

‘school._ Some teachers also. expressed a de51re Ior formal d1agnost1c tools,

.
-

y

and ab111t1es to be more clbarly understood. ' oy ._". oo B

. . y .
q
Also d1scussed were uhe second language programmes operatlng 1n .

r

. the Clty, and act1V1t1es currently prevalent 1n the cldssrooms.

of the way in wh1ch “the sys em“

.,.

weré cr1t1c1zed, and‘ aga1n, suggestlons to overcome these shortcomlngs

3.

Mere;made,.'le “\'?f}f‘”ffnh“:'

**

w e

) perates here (notably placement procedures)

J’ . '

Readlng the responses ‘one’. feelﬂgthat—theﬂ"”“’”

:The teachers expressed
%

= : such as - culturally unblased tests, “that would enable the students' potentlals

bome aspects'
3
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" NEW CANADIAN STUDY

.

R : I As part of the New Canadian Study, the Recearch Depurtment is
\ " “interested in the thoughts and opinions of the teachers who nre moct .
' » involved in teaching newly arrived non-English'speaking children. It would:
. _ be appreciated if you would answer the following questions 4nd return thim
& T in the envelope provided. Your answers will be used as a basis for
_ ' ~understanding prevailing philosophies and activities in the City. It iz a0t
B  necessary to identify yourself, but it would be helpful if you could check. —-

~the_ programme in which _you teach:

K.‘ _ . L .o 0 Main Street - - oL v &0 Other (please describe)

A, ~.© O Regional Recéption Centre

0 Withdrawal Classes ' . °

N ” AR
Y

— Please make your commerts and ‘o'bs"ez\vaf;ions brief. Point form-answers would’
N bé very ;§atisfactor_'y.' Answver on the back of- this sheet; numbering your
_-questions.  (Attach an additional page if ‘required.) ‘ :

1. VWhat are the greatest protlems faced by New Gan_adiarf‘\ students?

.‘?

. U7 2, What is the most important thing(s) the schools can do for New-Canadian .
o . children? - - oo . . . -

3, What do you think New Canadian children expect from the school?

4.- Vhat 'do you think the parents of New Canadian,sﬁﬁ&énts expect from C
" the schools? L N : o - S

0 . B ' .
{ ; - . . B e

5. Of the many interrelated activities you carry on with your New. Cakadian
- students, which activities are most frequent-in your classroom?

~

- -

‘O,

S Assuming there (gére no limitétions of any kind, what programme or .. .
. N procedures would you like to see implemented for newly arrived non-English
- - . speaking students? . o . B B +5T

Sa
e

\
. . . . »
£y . . .

‘ Daati With'ref‘erence to your teaching aét"lvli;biés, what is your most .. - ]
~ desperate need? ‘ T L » .
' ‘_ S Are there any particular ‘areas that you would like to see the Research -
s Department note .or attend to as part of the New Canadian Study?. .
. -\' ". ‘» . . ."\ ) R ' 4 - ' - '

1

o
o

S ) et A e s a e

. (Sample of Questionnaire Jent to special English Teachers in Iy, 190:2) . -
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